
EDSP 355B (3 units). Collaborative Models of Inclusive Education: Partnerships and Strategies for Teaching All Students in Secondary Schools. (13)

Vision: 

Equity & Excellence in Education  

Mission: 
The College of Education at CSULB is a learning and teaching community that prepares professional educators and practitioners who promote equity and excellence in diverse urban settings through effective pedagogy, evidence-based practices, collaboration, leadership, innovation, scholarship, and advocacy.

	Instructor: Edwin Achola, Ph.D.
	Office: ED2-266

	Phone: (562) (985-7889)
	Email: Edwin.achola@csulb.edu

	Office Hours: Mondays 2pm-3pm
                        Wednesdays 2pm-3pm
                        Available via: Zoom 

	Prerequisites: None

	Course: EDSP 355B
	

	Class Days/Times: Open 
	Class Location: Online 




2.	Course Description. Overview of collaborative and asset-based educational practices and models, with a focus on equity and access for students with disabilities. Examination of the responsibilities of general educators as an individualized education program team member at the secondary level.

3.	Student Learning Outcomes. 


	Course Student Learning Outcome

	1. Articulate knowledge of the historical, legal, social, political, economic and multicultural perspectives on issues of the educational equity and access for underrepresented and traditionally marginalized communities in U.S. public schools as they relate to caregiver and family, school, and community partnerships. (MM/SS TPEs 4.5, 6.2)

	2. Summarize relevant state and federal laws pertaining to the education of exceptional populations including the statutory provisions of the Vocational Rehabilitation Act (Section 504), Americans with Disabilities Act (ADA), and the Individuals with Disabilities Education Act (IDEA), and the amendments and reauthorizations of these legal statutes. (MM/SS TPEs 4.5, 5.8)

	3. Summarize knowledge of the role and responsibilities of the general education teacher in a multi-tiered system of supports (MTSS) and the process from pre-referral interventions through evaluation and eligibility determination, including the continuum of service delivery options with emphasis on educating students in the least restrictive environment, and in collaborating with special education professionals in the Individualized Education Program (IEP). (MM/SS TPEs 3.4, 5.5, 5.6)



	

	4. Identify the roles and responsibilities of the general education teachers in collaboratively implementing IEP goals and objectives, measuring student progress toward meeting these goals, and in co-planning to provide effective culturally responsive and sustaining instruction to allow students with disabilities to progress in the general education core curriculum. (MM/SS TPEs 1.2, 2.4, 3.5, 6.4)

	5. Describe the intersectional characteristics of students with disabilities and describe a variety of asset-based assessments and adaptation strategies, and resources for use in planning and instruction for culturally and linguistically diverse students with disabilities and students who are gifted in the general education classroom. (MS/SS TPEs 1.6, 3.6, 4.2)

	6. Describe how foundational principles of universal design for learning (UDL) and social emotional learning (SEL) can be woven into planning, instructing, and assessing to support inclusion of students with disabilities in the general education classroom who traditionally are segregated due to behavioral, linguistic, social, and/or academic barriers to participation. (MM/SS TPEs 1.4, 2.2, 4.4, 6.5)






Outline of Subject Matter.  
	Date
	Content
	What is Due
	Materials/Readings 

	1/22
	Course Introduction; 
Introduction to Students
with disabilities


Review of course Teacher Performance Expectations (TPEs)
i. MM/SS TPEs addressed in course
	· Introduce Yourself 
· Discussion Board (due by 11;30pm)


	· Videos 

· Bateman & Cline (2016): Chapter 1

· Bateman & Cline (2016): Appendix B & C

	1/29
	Foundations & Legal History of Special Education
Special Education Pre-referral and referral process
IDEA; 504; ESSA

	· Quiz


	· Bateman & Cline (2016): Chapters 1 2 & 3

	2/5
	The Individualized Education Program (IEP)
a. 504 plans, IEP, Individualized Family Support Plans (IFSP), Individualized
Transition Plans (ITPs)
b. IEP team members
c. Components of the IEP
	· IEP Scavenger Hunt 


	· Bateman & Cline (2016): Chapter 2

	2/12
	Defining equity and access for students with disabilities
Examining Bias
Asset-based lens for supporting diverse students and identifying culturally and
linguistically appropriate resources

	
· Case Study Reflection 


	· Bateman & Cline (2016): Chapter 7

	2/19
	Culturally Responsive and Sustaining Practices (CRSP) for the teacher (MM/SS
TPEs 4.5, 6.2)
	· Quiz



	· Hsieh et al (2022) 

	2/26
	Assessment 

	· IRIS Module


	· Bateman & Cline (2016): Chapter 9
· IRIS Module 

	3/5
	Assistive Technology

Transition Planning
	
· AT Module


	· Assistive Technology Module

· Bateman & Cline (2016): Chapter 6
· Achola (2018)

	3/12
	Accommodations & Modifications

	· Quiz 

	· Bateman & Cline (2016): Chapter 4 & 9
· 

	3/19

	Special Education Process in Secondary School Settings (SLO #3)
a. Multi-tiered Systems of Support (MTSS) framework
i. Using Response to Intervention & school wide and classroom behavioral
supports & evidence-based practices
	· Interview protocol 
· Poster. 


	· Bateman & Cline (2016): Chapter 4
· 

	3/26
	Collaborating with families and professionals



	· Quiz


	· Achola & Greene (2016)
· Module 


	4/2

	FALL BREAK
	

· 
	· 

	4/9

	Gifted students:
Asset-based instructional strategies
	· Quiz 


	· 

	4/16

	Service Delivery Options, Related Services & Other Providers 

	Case Study Reflection 

	· Bateman & Cline (2016): Chapter 8


	4/23
	Autism
Behavior Management
Social Integration
	
· Quiz


	· Bateman & Cline (2016): Chapter 7

	4/30
	Secondary Transition: Helping Students
with Disabilities Plan for Post-High 
School Settings

	· IRIS Module
	· https://iris.peabody.vanderbilt.edu/module/tran/
· 

	5/6
	FINAL PROJECT

	· Video Reflection Assignment 

· ZOOM MEETING
	· 











Assignments

Assessment # 1 Discussion Board Posts.

Students will reflect on assigned readings and course topics, engaging in collaborative discussion with peers.

Assessment # 2 Quizzes.
Candidates will complete quizzes that serve as a non-cumulative review of course readings and topics.
Assessment # 3 Interview a Special  education teacher.

In pairs, students will collaboratively use a course approved protocol (focusing  on five topics: CRSP, assessment, record keeping, adaptations, and collaboration) to interview special education teachers. Students will upload the complete individual interview protocols and a single group poster. 

Assessment # 4 Video Reflections. Students will watch selected videos featuring a variety of special education classrooms across secondary educational settings and identify specific practices (e.g., adaptations, grouping, collaboration, UDL, SEL, inclusive education, CRP). 

Assessment # 5: IEP Scavenger Hunt. Students will be provided with a sample  IEP and be asked to identify the salient  parts of an IEP document.

Assessment # 6 Case Study Reflection.           Students will be presented with a case study describing a culturally diverse secondary student with a disability. Students will propose resources, strategies and frameworks to provide asset-based supports in the general education setting (CRP, UDL, adaptations, collaboration) based on the
student’s unique needs.

Assessment #7: Online Modules (10 Points each)
There will be online modules related to topics covered on the syllabus (see BeachBoard for more details)



Required Texts 
Bateman & Cline (2016) A Teacher's Guide to Special Education. Alexandria, Virginia. ASCD 

6.	Assessments and Grading System.

6.3	The final course grade will be based on a descriptive scale such as the following:

	90-100%
	=
	A
	Mastery of the relevant course standards.

	80-89%
	=
	B
	Above average proficiency of the relevant course standards.

	70-79%
	=
	C
	Satisfactory proficiency of the relevant course standards.

	60-69%
	=
	D
	Partial proficiency of the relevant course standards.

	Below 60%
	=
	F
	Little or no proficiency of the relevant course standards.




7.  Attendance policy: A course is like a family, a team, or a cast, each member has its part. When a key player is missing, or unprepared, the entire group suffers. The nature of our study will be collaborative inquiry, active listening, and critical dialogue, so that student experiences, perspectives, and reasonings are vitally important. Emergencies should be discussed with the instructor. Students are responsible to get a copy of any notes and/or handouts from another member of the class during excused absences. The instructor will not provide copies of materials for missed classes without documentation of illness, or other emergency (death in the family, sick child (documentation required), car accident (police report).  
8. Late work: The instructor does not accept late assignments. However, students are encouraged to reach out to the instructor to discuss the possibility of a brief extension only in exceptional circumstances such as death in the family.   

9.Syllabus Change Policy: This syllabus is a guide and every attempt is made to provide an accurate overview of the course. However, circumstances and events may make it necessary for the instructor to modify the syllabus during the term and may depend, in part, on the progress, needs, and experiences of the students. Changes to the syllabus will be made with advance notice. 
10. Communication Policy: The primary means of communication for this course will be email and Beachboard posts. Students are encouraged to refer to the syllabus first for all questions regarding readings, assignments, and due dates before emailing the instructor. The instructor is also available for questions during and immediately after class or during office hours. 
11. Special Needs Statement.  Students with disabilities who need reasonable modifications, special assistance, or accommodations in this course should promptly direct their request to the course instructor. If a student with a disability feels that modifications, special assistance, or accommodations offered are inappropriate or insufficient, they should seek the assistance of the Director of the CSULB BMAC, please see their website - http://www.csulb.edu/divisions/students/dss/ or contact them via email at dss@csulb.edu or by phone at (562) 985-4635.
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